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Foreword 

Educational Rights and Responsibilities: Understanding Special Education in Illinois 
is for parents, teachers, administrators, and others to learn about the 
educational rights of children who receive special education and related 
services due to disabilities that affect their ability to achieve academically.   
 
Special education laws and procedures are complicated and can be difficult 
to understand. This guide will clarify some of the procedures of special 
education; however, it is not a complete explanation of all the special 
education laws. The guide does contain information about many of the most 
common topics related to the broad special education landscape, from 
identification and evaluation to transition planning and complaint procedur es. 
 

If you are a parent reading this guide, your child  may have been identified as 

having a disability or may be experiencing difficulties in school. All students 

possess differences, learn differently , and demonstrate varied abilities, 
factors that contribute to each personõs uniqueness. Special education is more 
about ability than disability , strengths over deficits. What your child can do 
is far more important than any perceived or actual limitations he or she may 
be experiencing. Because you know your child better than anyone else does, 
your involvement in the educational process is critical. Your school district 
wants and needs your involvement in your childõs education. This guide 
provides you with tips on how to work in partnership with your local school 
district on behalf of your child. We hope this information will give you a 
better understanding of the special education process  in Illinois.  
 
This guide is not meant to replace the Notice of Procedural Safeguards that 
districts must give to parents of eligible children  at specific times during            
the school year. If  you have any questions about special education rules           
or regulations, call a consultant at the Special Education Department                 
of ISBE at (217) 782-5589. The ISBE Special Education homepage has                  
many resources and is located at the following web address:               
https://www.isbe.net/Pages/Special -Education-Programs.aspx. 
 

Barbara Moore  
Director , Special Education Department 
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Introduction  
 

 

Intr oduction: How to Use This Guide 

This guide was written  for parents of children  who receive or may need special 
education and related services, teachers, education administrators , service 
providers , and other education professionals. Special education and related 
services are supports and services provided  to children  with  disabilities.  Certain 
procedures must be followed  to determine if  a child  is eligible  to receive special 
education services, and those procedures are written  in federal and state laws. 
Special education laws and procedures can be complicated. This guide explains 
the legal requirements in a way that relates to all groupsñparents, school 
professionals, and others. 

This guide contains a wide variety of information about special education. Some 
information may be relevant to you now, and other information might be helpful 
in the future. Whenever you refer to this guide, we hope you wi ll be able to expand 
your knowledge of special education. As your knowledge increases, your ability 
to make decisions that improve your childõs academic outcomes will be 
strengthened. 

In addition to the main text, we have provided sidebars throughout the guide to 
provide  you with important information and other resources. The sidebars are 
color-coded for specific types of information:  

 

 
A green sidebar will contain additional information 
and resources for you to review if you are interested 
in learning more about a topic. 

 
 
 
 
 

A blue sidebar will  contain tips and suggestions 
primarily for parents; however, the information 
contained here can be useful to everyone. 

1 

Worth a Look  

The main legal provisions 

that address Child Find are  

20 USC Sec. 1412(a)(3)  

34 CFR Sec. 300.111  

23 IAC 226.100  

 

Tips for Parents  

Do not forget to write a 

letter to request an 

evaluation. Asking for one is 

not enough!  
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A red sidebar will contain important information that 
must be kept in mind when thinking about the topic. 
This is information that both parents and school and 
district staff need to remember. 

 
 

As you learn more about special education and talk  to other parents, teachers, and 
school administrators, the whole process becomes easier and less overwhelming.  

 
The guide contains a set of quick reference topic charts. A number of sections of 
this book have a corresponding chart in Appendix B. The charts are formatted as 
outlined below . 

 

Topic (Lists the main 

topic.)  

 

 
Citations  

Lists the citation in federal and/or state law:  

34 CFR 300 - Means you can find it in the federal regulations.   

23 IAC 226 - Means you can find it in the state  regulations.  

20 USC 14  - Means you can find it in IDEA  (federal law)  

105 ILCS - Means you can find it in t he Illinois School Code (state 

law)  

What Does It Mean?  Plain language wording about the law  

What Needs to 

Happen?  

A description of the event or events that should occur because of 

the law  

What Parents Need to 

Know or Do  

Explains what the school or the Individualized Education Program 

(IEP) team should do and contains ideas and tips for parents  

Finally, Appendix C is a glossary of key terms with their definitions and common      

acronyms. Refer to Appendix C whenever you run across a special term or phrase 
that you need to know about in more detail.  
 

Please keep in mind  that the beginning  of anything  new is always the most difficult  
time. We believe that this guide will help you to begin understanding this sometimes 
very complicated process. 
 

Please note the contents of the educational rights guide  are not to serve, and should 
not be construed, as legal advice from the Illinois State Board of Education. If you 
have specific concerns regarding your particular situation, you should consult with 
legal or other resources as appropriate.  

2 

Important Reminder  

The determination of        

eligi bility shall be made and 

the IEP shall be completed in 

60 school days (or less) 

following the date of written 

consent from the parent.  
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Chapter 1:  

Child  Find   

In this chapter you will  - 

 

Å learn the definition of Child  Find  

Å understand that screening is different from  evaluation  
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Overview 

Child Find is an ongoing process through which all        
children, from birth through age 21 (i.e., through the day 
before the studentõs 22nd birthday), who may need special 
education services or who may be eligible for early  

intervention,  are identified, located , and evaluated. 

Each school district is responsible for actively locating, 
identifying , and evaluating  all children  who live within  the 
district boundaries who may qualify to receive special     
education and/or related services. All school districts must 
have written procedures for Child Find activities for all 
schoolchildren, including those attending private, charter, 
and religiously affiliated schools. These procedures should 
describe the following activities : 

»  annual screening of children under the age of five to 
identify those who may need early intervention or 
special education services 

»  ongoing review of all children in general education 
classes 

» ongoing coordination with early intervention         
programs like Child and Family Connections, Head 
Start, local preschools, and daycare facilities 

»  coordination and consultation with nonpublic    
schools located within the district  

»  referrals of children who might require evaluation 
for special education from parents, school staff, and 
representatives from community agencies. 

   
Screening 

Screening is the process of reviewing all children in a         
given group with a set of criteria for the purpose of 
identify ing certain individuals  for evaluations who may be 
in need of special education. One purpose of screening is 
to locate children, birth through age 21 (i.e., through the 
day before the studentõs 22nd birthday) , who may benefit 

from special education services to maintain satisfactory 
educational performance. No child can be determined 

4 

Worth a Look  

The main legal provisions 

that address Child Find are:  

20 USC Sec. 1412(a)(3)  

34 CFR Sec. 300.111  

23 IAC 226.100  
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eligible to receive early intervention/special education and 
related services based only on the results of a screening 
procedure. 

Screening is different from evaluation. Screening         
generally  means reviewing  all children  in a given group  (all 
kin dergartners, all students who are new to the school     
district, all 3-year-old children in the community, etc.). It is 

not specific to an individual child except when it is used by 
a school district to determine whether a child that has bee n 
referred for evaluation is in need of evaluation. All children 
in the group are generally screened through the same 
review  process. Screening does not involve the 
administration of assessment instruments that would be 
used in an evaluation. The district must inform the public 
of the process for conducting group screenings through 

school handbooks, newsletters, Child Find activities, 

letters, or similar methods. Written parent/guardian 
permission is not typically required for this type of 
screening, although some districts will ask for parental 
permission.   Screening results should be shared with the 
parents/guardians. Screenings are done to determine 
which  students are in need of an evaluation.  Evaluations 
are done to determine if a child has a disability and requires 
special education services.  

Special education instruction and related services are      
available for children  with  special needs from  birth  through  
age 21 (i.e., through the day before the studentõs 22nd 

birthday)  who meet specific criteria. 

Special needs may be in the areas of - 
» vision 

» hearing 

» health 

» behavior 

or involve skills in  - 
» fine or gross motor 

» speech/ language 

» cognitive  processing or learning  

5 

Tips for Parents  

Here are some suggestions 

for how you can best make 

use of the screening  process  

for your child:  

Å Ask your childõs daycare or 

preschool teachers if they 

have concerns about your  

child.  

Å Ask your childõs doctor if 

he or she has any concerns 

about your child.  

Å Consider the observations 

of friends and family who 

may have worries about 

your  child.  

Å Call  your  local  school     

principal or local school 

dis trict office and ask 

about having your child 

attend a school õs Child 

Find screen ing.  

Å Bring any papers from 

teachers, doctors, or     

others to the Child Find 

screening.  
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Screening 

 

»  social and emotional 

»  adaptive or self-help  

It is important to locate children with disabilities at a young 
age so that early help and support can be provided. Studies 
show that students learn and develop more successfully 
when they receive help early in their lives.  

Screening and evaluation, as appropriate, are available at 

no cost to the family . 

 

Child Find and English Learners 

 

When your child has a limited English proficiency and  
you believe that your child also has a disability, 
sometimes school districts refuse evaluations for special 
education services for English learners. The rationale they 
provide is that they will conduct an evaluation only after 
your child achieves fluency in English. This approach is 
not allowed by current regulations. When a child is 
suspected of having a disability an evaluation must not be 
delayed because a child is an English learner. As stated 
before in this chapter, it is important to locate children 
with disabilities at a young age regardless of their 
proficiency in English.  
 
With English learners, sometimes the opposite is true, and 
a child is referred for special education services only 
because that child cannot speak fluent English. It is 
especially common in relation to children who speak a 
language other than English at home and therefore cannot 
pronounce certain phonemes (sounds such as th) in 
English or cannot learn how to read, write, and access 
academic content in English as fast as their English-
speaking peers. Remember that not speaking English is 
NOT a disability. Not speaking English or not speaking 
fluent English cannot be a determinant factor in pr oviding  
special education services. If your child does not have a 
disability, English language supports should be provided 
to your child through bilingual education and not through 
special education. 

Worth a Look  

A letter issued by U.S. 

Department of Justice, Civil 

Rights Division, and U.S. 

Department of Education, 

Office of Civil Rights, stated 

that some school districts 

have a formal or informal 

policy of òno dual services ó 

allowing students to receive 

either EL services or special 

education services but not 

both. Other districts may be 

delaying evaluations of EL 

students due to their limited 

proficiency in English. Based 

on the federal laws, these 

policies are not allowed.  

Dear Colleague Letter January 7, 

2015  

6 

Important Reminder  

Please share this information 

with your relatives, friends, 

and neighbors. It is         

impor tant that parents of 

young children are aware of 

the availability of services 

before school enrollment.  

age. 

 

https://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf
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Chapter 2:  

Multi -Tiered System  of 

Support s (MTSS) 

In this chapter you will  - 

 

Å learn the three parts of the MTSS process  

Å learn about progress monitoring and data  collection  

Å understand the role of parents in the  process  

Å learn that parents can request a special education     

evaluation at any point in the intervention  process  
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What is MTSS? 

A Multi -Tiered System of Supports (MTSS) is a framework 
schools use to ensure all students have the supports they 
need to be successful. Through MTSS, school teams 
identify students i n need of additional academic, 
social/emotional , or behavioral support, as well as 
students who may need special education through a 
school-wide screening process. 

Under  MTSS, students receive support in the form of 

interventions. An intervention is a specific type of 

instruction  or guidance that is used to help with a 

particular  type of problem. A teacher will intervene with a 

solution in the form of an activity, academi c programming, 

or a strategy that is matched to a studentõs needs. Student 
progress is monitored  often to check the effectiveness of the 
intervention. The data collected on a studentõs progress is 
used to shape instruction  or identify specific 
aids/strategies  to help the student reach desired 
outcomes. Use of an MTSS process can help avoid a òwait 
to failó situation because students get help promptly 
within the general education environment.  

MTSS has three important parts: a three-tiered model of 
school supports, a problem-solving method for decision-
making, and the use of data to inform interventions . 

One of the most common uses of MTSS, however, is to 
figure out why a student is not doing well in school and 
what program or strategy would help the student to 
succeed. 
 
            Three-Tier ed Model of School Supports  

 
In an MTSS framework, resources are determined by a    
studentõs needs. This framework is usually shown as a 
three-tiered model (see Figure 1) that uses more and more 
intense instruction and interventions. The level of intensity 
of instruction and interventions is determined by how a 
student responds to the instruction.  

As the diagram on page 10 shows, Tier 1 is the foundation.   

8 

Worth a Look  

MTSS has a broader scope than 
the Response to Intervention 
(RTI) framework. RTI focuses 
on how children respond to 
interventions, while the MTSS 
framework includes academic, 
social and emotional, and 
behavioral supports. For more 
information about MTSS, visit 

 https://ilmtss.net/online-  
learning/profile/family-
series  

 

https://ilmtss.net/online-%20%20learning/profile/family-series
https://ilmtss.net/online-%20%20learning/profile/family-series
https://ilmtss.net/online-%20%20learning/profile/family-series
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This is the instruction that all  students receive in the 
general education classroom with their general education 
teacher. It is called Tier 1 instruction or core instruction.          
Schools need to make sure that the materials and 
instructional practices they use are of high quality and 
have been shown by evidence to be effective. Evidence- 
based interventions are teaching strategies or methods 
that have been proven to be effective in helping children 
learn. Another important issue related to high quality      
instruction and interventions is the practice of using the 
materials faithfully  for their intended purpose. 
Instructional materials are designed and developed for a 
specific reason, and it is important  that the materials are 
used as they are intended. 

 

Schools use a universal or school-wide screening to  
identify students who are at risk for learning problems 
with core instruction and materials. When a screening test 
shows that a student is at risk for a learning problem, the 
student may receive extra help in the general education 
classroom with the general education teacher. The school 
begins a step-by-step teaching process and uses frequent 
assessments to collect data to determine if the teaching 
techniques are helping the student. If , after a brief period 
of time, the student does not show enough progress, the 
teacher will consult with other staff members at the school. 
Together the team might decide that the best way to help a 
student who has not progressed in the core instruction, 
even with extra help, is to use Tier 2 interventions.  

Tier 2 interventions are provided with an increased level of 

intensity in addition to core instruction for small groups of 
students who show some risk of not meeting grade level 
standards. With fewer students in a group, an individual 
student has more opportuniti es to respond, and the     
teacher has more opportunities to give immediate and 
appropriate feedback to each student. The teacher can more 
easily guide a student along the right course. Tier 2 
interven tions usually involve additional practice and skill 
building. There are many different kinds of interventions 
and instruction that can happen in the classroom, outside 
the classroom, or in small  groups. 

9 
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 Three -Tier ed  Model of School  Supports  
 

Academic Systems Behavioral Systems 
 

Tier 3: Individual Students/ 

Very Small Group 

Assessment-based 

High Intensity 

Tier 3: Individual Students/  

Very Small Group  

Assessment-based 

Intense, Durable Procedures 

Tier 2: Some Students (at-risk)     

High Efficiency 

Rapid Response 
Small Group Interventions 

Some Individualization 

Tier 2: Some Students (at-risk) 

High Efficiency 

Rapid Response 
Small Group Interventions  

Some Individualization 
 

 

 

 

 

 

 

 

 

Tier 1: All Students                                                              

All Settings 

Preventive 

Proactive 
Promotional 

 

 

Tier 1: All Students                                                   

All Settings 

Preventive 

Proactive 

Promotional 
  

 

  

 

 

 

 

 

 

 

 

 

 
 

Continuum of School - wide Instructional and  
Positive Behavioral  Support  

 

Illinois Statewide Technical Assistance Center (ISTAC) 
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Tier 3 interventions are an even higher level of intensity 
than Tier 2 interventions and are also provided in addition 
to core instruction. Tier 3 interventions are typically 
provided to an individual student or perhaps two to three      
students at one time by a staff member. Interventions are 
tailored specifically to meet the needs of each student.    
Students may move fluidly from tier to tier as a result of 
their response to their interventions. 

 

The Problem -Solving Method of Decision -M aking  

 
It is imp ortant to note that the decisions school staff make 
about a studentõs interventions are based on a standard 
problem-solving model which involves the following 
steps: 

 
 

Define the 

problem 
Analyze the 

problem 

 

  
 
Monitor progress 

 

Develop and 

implement a plan 

 

 
 

The Steps of Problem Solving 
Adapted from Response to Intervention: Policy Considerations and Implementation (Batsche, et 

al. 2005). 

 

» Define the problem: Determine the gap or            
differ ence between what  the student is expected to 
do and what the student is actually doing. 

»  Analyze the problem: Use information collected 
from a variety of sources, such as school work, tests, 
parentsõ input,  etc. to determine why the student 
may be having problems with learning . 

11 
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 »  Develop and implement a plan:  

Ɉ Set a goal that describes the expected       
improvement in the studentõs learning. 

Ɉ Choose the intervention(s) specific to the 
problem. 

Ɉ Identify how the studentõs progress will be    
monitored. Carry out the interventions and check 
to make sure they are being done correctly. 

»  Monitor Progress: Collect and use student data to 
determine if the intervention plan is working or if 
changes are needed. 

           Use of Data to Inform Interventions  

All the steps in the problem -solving process require 
ongoing data collection and analysis. No decisions can be 
made about the type, intensity, or the success of an 
interventi on without frequent monitoring of data to 
indicate the specifics of the problem, the appropriate 
interventions to be offered, and the outcomes of those 
interventions.  

In an MTSS model, test materials or other tools used to 
collect data for screening should be in line with the 
districtõs instructional materials and practices. Progress 
monitoring tests should be similar across all three tiers. 
Additionally , all of the screening and progress monitoring 

tools should be evidence-based. The information  collected 
from the screening and progress-monitoring materials are 
used to help the team answer the following questions 
about a studentõs learning:  

¶ Is the student making progress? 

¶ Are the current interventions helping the student in 
the identified problem  area? 

¶ Is the student making enough progress to close the 
gap in the identified area? 

¶ If the interventions are discontinued, will the 
student continue to make progress? If not, can the  

 

12 
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current interventions be continued with general education 
resources? 

                MTSS for Other Interventions 

MTSS is also used to respond to other factors that may 
impact a studentõs ability to make anticipated academic 
progress such as certain behaviors that can negatively 
impact student success. MTSS has also been found to be a 
useful way for schools to deal with  a student who  is absent  
from school too often. Students who miss, on average, two 
school days a month are on track to be identified as 
chronically absent since chronic absenteeism in most 
states, including Illinois , is defined as missing 10 percent 
of school days for any reason. 

All students in a school receive Tier 1 interventions about 
behavioral expectations and attendance requirements 
from their teachers through  classroom guidance, 
assemblies, school-wide supports and/or reward 
systems,  and any corresponding policy guides or  
classroom notices. When behavior, attendance, or any 
other problem arises that affects a studentõs work at 
school, MTSS is used to solve the problem. 

A teacher may consult with other staff members to define 
what a studentõs problem is when the student appears to 
be having trouble with behavior or is absent from school 
too often. The problem will be analyzed through a review 
of data related to the behavior or school attendance. Tier 2 
interventions will be provided with goals  that relate 
specifically to the studentõs difficulty meeting  behavior or 
attendance standards and will feature appropriate plans 
to meet those goals. 

Just as with most academic interventions, Tier 3 
interventions will be provided on an individualized 
basis. At Tier 3, inventions for behavior will most often 
involve a Behavioral Intervention Plan (see Chapter 9). 
Tier 3 interventions for chronic absences will involve a 
high degree of interaction between school staff and the 
family to find a solution with lasting benefit for the 
student. 

 

Worth a Look  

Public Act 100 -0156 was 

signed into law in June 2017 

and amended the Illinois 

School Code with the 

addition of 105 ILCS 5/26 -

18 which defines chronic 

absence and mandates that 

schools provide supports  to 

chronically absent students 

and their families through 

MTSS. 
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The Role of Parents in an MTSS Process 

Parents are important  partners in all aspects of their  childõs 
education. In an MTSS process, school teams are expected 
to involve parents from the beginning. Concerns about a 

student experiencing academic, attendance, and/or 

behavioral difficulties are pre sented by the childõs teacher 
to a building -level team. The building team consists of 
school staff who review available student information and 
collect additional information  from  the parents to gain a 
better understanding  of the studentõs needs. As the process 
continues, parents should be active members of the team 
and participate in the problem-solving  process. 

If your child is identified as being at risk for learning , 
behavioral, or attendance difficulties, to be involved you 
can - 

» Attend team meetings. Remember, you are the ex- 
pert regarding your child!  

» Ask what interventions are being used for academic, 
attendance, and/or behavioral problems.  

» When possible, use the same strategies or    
interventions at home. 

» Ask the school what formal guidelines they are     
using for progress monitoring.  

» Ask your school to provide you with regular    
progress monitoring reports.  

 »  Praise your child for any progress or general                 
improvement in the area(s) of concern When 
possible, make suggestions for strategies or      
interventions based on what you know works well 
at home. 

» Always ask questions when things are not clear! 

 

14 
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It is also important to note that i f you believe that your 
child is in need of special education  services, you have the 
legal right  to ask that the school evaluate your  child  to 
determine whether  he or she is eligible to receive special 
education services. You can ask the school to evaluate 
your child at any time, regardless of where your child is 
at in the MTSS process. 

 

                                                                     English Learners in MTSS  

If your child is an English learner who struggles 
academically, sometimes it is difficult to distinguish 
language acquisition from a disability. When in doubt, it  
would be prudent to inquire about  the MTSS process. The 
process should include consideration for cultural 
differences and linguistic patterns present in your childõs 
dominant language. The process should start with assessing 
your childõs dominant language literacy skills, followed by 
establishing similarities and differences between that 
language and English. This knowledge should then be used 
to design all three tiers of MTSS interventions. 

 

Resources 

ISBE supports MTSS development for schools and districts 
through the Illinois MTSS Network. Please visit  the 
following sites : 

https://ilmtss.net/  

ilmtss.net/file/17/IL%20MTSSN%20Brochure.pdf  

 
In addition, we also recommend the following items for 
further information on MTSS. 

MTSS: What You Need to Know  at Understood.org 
(Learning and Attention Issues)  

https://www.understood.org/en/learning -attention-
issues/treatments -approaches/educational -
strategies/mtss -what -you-need-to-know   

15 

https://ilmtss.net/
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/mtss-what-you-need-to-know
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Chapter 3:  

Referral and  Evaluation   

In this chapter you will  - 

 

Å learn what òdate of referraló means  

Å learn the timelines for the school to make a decision about  

conducting an evaluation  

Å understand  what  areas or  òdomainsó are assessed when  an 

evaluation  is conducted  

Å learn how often the district must conduct a reevaluation  

Å get information on independent educational  evaluations  
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Definitions 

A ɁÙÌÍÌÙÙÈÓɂɯin the context of special education services is 
a process asking the school district  to evaluate a student to 
decide if the student qualifies to receive special education 
services. A referral can be made either by the school          
district (through a teacher or other school personnel 
involved in the studentõs education), by a parent or 
guardian , a state agency, or a community service agency. 
The referral is a required first step before an evaluation can 
take place. 

Parents need to submit a request for evaluation to have 
their child considered eligible for special education 
services. It is best if the parent puts the request in writing.  

Not all referrals re sult in an evaluation being conducted.  

Within 14 school days after receiving the written request, 
the district will decide whether to evaluate the child or not. 
If the district determines an evaluation is warranted, then 
the district must provide the parents with the paperwork 
to provide formal written consent. 

If the district determines that the evaluation is not         
necessary, it  must notify  the parent in writing  of the 
decision not to evaluate and the reasons for the decision. 

The district must advise the parents of their right to re - 
quest a due process hearing to challenge its decision. 

To be eligible to receive special education services, the child 
must have a disability that impacts educational                   
performance. Please see Chapter 4, òEligibility Categories,ó 
for fur ther information.   

The evaluation may commence following the receipt of  
written parental consent to complete the needed evaluations. 
Screening procedures shall not be considered an evaluation. 

17 

Tips for Parents  

Donõt forget to put the 

request for evaluation in 

writing, either via a letter 

or email . Asking for one is 

not enough!  

Keep a copy of the letter. If 

possible, it is best to have 

someone at the school sign 

and date it to indicate they 

the school received the letter 

or send it certified mail with a 

return receipt requested. If 

the request for evaluation is 

made via email, request an 

acknowledgement of receipt 

from the school.  
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Initial Eligibility: Step by Step  
 

 

 

Step 1: Request for Evaluation  
A request for  an evaluation  is made by the parent to determine the 

ÊÏÐÓËɀÚ eligibility  for  special education. 

 

14 school days  

 

 

Step 2: Decision to Proceed 
At this stage, the district meets with  the parent to determine whether an evaluation                                 

should proceed.  If yes, the district needs to determine what domains  will be evaluated and request                         
ÛÏÌɯ×ÈÙÌÕÛɀÚ consent to do the evaluation. 

Timeline does not start 

until parent signs consent  

 

Step 3: Consent to Evaluate 
 The evaluation  cannot proceed until  the parent has provided  informed  written  consent for  the district  to begin 

the evaluation. Timelines for  completing  the evaluation  do not start until  consent has been given by the parent. 
 

 

 

Step 4: Evaluation  
During  a period  of up to 60 school days, 

district  personnel can take the steps needed 
to complete the evaluation.  If  any part  of the 

evaluation  has been written  in final  form,  
it may be shared with the parent.  

 

60 school days 

(Step 5 must occur 

by the 60
th

  day)  

 

      Step 5: Eligibility Conference and IEP 
By the end of the 60th school day, the evaluation  team must meet with  the parent to decide if  the child  is eligible 

for   special  education. If  yes,   an  IEP  team  must  then  meet  with   the  parent  to  develop                                    
the  IEP  for   the  student. 

 

     Initial Placement does not occur  until 

parent signs consent  for initial 

provision of services.  
 

Step 6: Consent for Placement 
   Before the special education services can begin, the parent must provide  written  informed  consent to allow the    

district  to proceed with  the placement. Placement may begin no sooner than 10 days after the parent consents, 
unless the parent gives permission for it to start sooner. 
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Parent Involvement in the Referral Process  
 

Both state and federal laws and regulations governing the administration of educational 
programs for students with disabilities have recognized the important role of  parents in 
the special education process. Parents and school personnel should establish a positive 
relationship with shared goals and a common understanding of the childõs needs at home, 
at school, and in the community. It is essential that parents and schools work  
cooperatively together to improve student performance. Below you will find some tips to 
help you with parent involvement.  

Be an active participant in your childõs education:  

» Inform yourself about what help is available in or through your childõs school. 

» Talk to other parents, teachers, doctors, and community providers.  

» Find resources like  the Parent Training and Information Centers  (PTIs), Parent 
Mentors, ISBE, and Parent Advocacy Groups. 

»  Be prepared and able to talk about your childõs strengths and needs. 

»  Learn about your childõs legal rights. 

» Request to participate in the meetings where information  is reviewed to decide if  
your  child  is eligible to receive special education services. 

» Attend and be prepared to participate in IEP meetings. Parents are key decision 
makers and equal members of IEP teams. 

» Ask questions if you do not understand terms, language, or other things that       
happen during meetings about your child . 

» Call, email, or write a letter to request a meeting if you are worried about how your 
child is doing at school. 

In addition:  

» Share letters, reports, or other materials that can help the school understand your 
child and provide appropriate services to your child. This information could be 
from teachers, doctors, or community service agencies. Be sure to keep a copy of 
these items for your records.  

» Start a file  or log in which  you write  important  dates and milestones of your  ÊÏÐÓËɀÚɯ
learning. This will  also be a good place to record the results of important          
conversations and meetings you have had with  teachers and others regarding  your  
childõs progress. A binder works great!  You may also use the ISBE Student Record 
Keeper which is avai lable on the ISBE website.

https://www.isbe.net/Documents/student_records_keeper.pdf
https://www.isbe.net/Documents/student_records_keeper.pdf
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Parent Involvement in the Referral Process  
 

» Send emails or letters confirming important conversations regarding your child  
and/or promises made with respect to what the school will or will not do.  

» Always put in writing any important requests to the school, including requests for 
an evaluation (as well as requests for IEP meetings and records). 

» Keep a copy of all letters that you send. 

» Whenever possible, send your correspondence by certified mail, return receipt     

requested, to assure delivery of the letter, or hand carry the letter and request a           
receipt. 

» Keep printed copies of important email messages to or from the school. 

» Keep all papers and letters from  the school that you feel are important  such as IEPs, 
samples of your childõs work, and notices regarding the dates of meetings. Keep 
these documents in your  file. 

» Develop an ongoing working relationship with those persons who are responsible 
for providing  services to your  child.  Get to know  the names and responsibilities  of 
all those working with your  child.  

» Communicate positive information as well as concerns. 
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Evaluation and Reevaluation 

Evaluation is defined as the procedures used to determine 
whether a child has a disability and the nature and extent 
of the special education and related services that the child 
needs. 

The school district  must assess the child  in all areas of      
suspected disability  including:  

» academic performance 

» health 

»  vision  

» hearing 

» social and emotional status 

» communication  

» motor abilities  

» general intelligence 

» functional performance  

» other areas as needed. 

Public agencies are prohibited from using a measure or 
assessment for purposes different from the purpose for 
which the measure was designed. 

Assessments are provided and administered in the childõs 
native language or mode of communication to get accurate 
information on what the child knows and can do. 

The school district  must use a variety  of assessments, tools, 
and strategies to conduct the evaluation. 

When conducting an initial evaluation, a child must be 
tested in all areas of suspected disability.  

Data gathered from evaluations are used to assist in the 
development of the IEP. 

Assessments should be valid and reliable for their de- 
signed purposes. 

21 

Important Reminder  

Often these areas are called 

òdomainsó for purposes of 

the evaluation.  
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Assessments must be administered by personnel who are 
trained to do so. 

Assessments and other evaluation materials used should 
be administered - 

Ɉ in a manner that is not discriminatory on a racial or 
cultural basis and       

Ɉ in the childõs native language or other mode of    
communication.  

The parentõs informed  written  consent must be obtained 
before the evaluation can be conducted. 

Information  from  parents should be included  as part  of the 
evaluation. 

Information should be collected through a variety of         
approaches (observations, interviews, tests, curriculum - 
based assessments, and so on) and from  a variety  of sources 
(parents, teachers, specialists, peers, and the child).  

Parents should be given a copy of the conference report 
and recommendations. 

Parents should be informed of their right to obtain an        
independent educational evaluation (IEE) at district 
expense if they disagree with the evaluation findings.  

The evaluation should yield information  on what the child 
knows and can do academically, developmentally, and 
functionally.  

This applies when evaluating all children including those  - 

Ɉ for whom English is not the native language. 

Ɉ who communicate by signing. 

Ɉ who use alternative augmentative communication . 

Ɉ who use other means to communicate. 

Please note the following:  

Ɉ IDEA  prohibits  basing eligibility  determination  or   
special education programming upon the results of 

Worth a Look  

òEach district shall have a 

plan for the use of a process 

that determines how the 

child responds to scientific, 

research -based interventions 

as part of the evaluation 

procedure (for the 

determination of a specific 

learning disability) described 

in 34 CFR 300.304 ,ó [23 IAC 

226.130(c) ]. 
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The Big Picture: Reevaluations  

 

Independent Educational Evaluation (IEE)  

 

only one test, measure, or assessment procedure. A 
variety of tools must be used. 

Ɉ As a parent, you will provide written consent before 
any evaluation occurs.  

Ɉ Think about what the child knows and can do.         
Examine how the child learns and demonstrates 
knowledge. 

Ɉ It is not enough to conduct a thorough examination of 
what a child cannot do when making decisions about 
educational programming.  

 
 

 

 
Independent Educational Evaluation (IEE) 

Sometimes parents may have a reason to believe that the 
evaluation does not provide an accurate picture of their 
childõs abilities/areas of needs. In those cases, parents can 
request in writing that a new evaluation be completed by 
an outside person or agency (someone not employed by the 
district)  at the districtõs expense. The district is free to agree 

to the evaluation or to deny the request. If the district 
denies the request, it is required to initiate a due process 
hearing within 5 days of the written parent request in order to 

allow  a due process hearing officer to decide whether the 

independent evaluation should occur. (See Chapter 11 for 
more information on due process hearings.) If the final 
decision is that the evaluation was appropriate, parents still 
have a right to an independent educational evaluation, but 
not at public expense. 
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Important Reminder  

The determination of        

eligi bility shall be made and 

the IEP shall be completed in 

60 school days (or less) 

following the date of written 

consent from the parent.  
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Referral and Evaluation of English Learners 

If your child is an English learner suspected of having a 
disability, your child should be evaluated in his  or her 
dominant language, in a way that is nondiscriminatory 
and respectful to your childõs culture. Your childõs status 
as an English learner and your childõs proficiency in 
English must not delay evaluation for special education 
services.  

Your childõs evaluation should include  the following : 

¶ Documents from your childõs country of origin 
(when applicable and available) translated into 
English 

¶ Observations in different environments  

¶ Extensive interview with you and possibly other 
family members to establish your childõs health 
history, milestones in his  or her dominant language, 
and functioning when compared to siblings, other 
relatives, and peers from the same culture and with 
a similar linguistic background.  

If you and other family members involved with this 
process do not speak fluent English, all communication 
should be conducted with a qualified interpreter 
provided by the school district.  

Furthermore, evaluators should  - 

¶ Use instruments appropriate for assessment of 
performance in your childõs dominant language. 

¶ Consider your childõs progress in bilingual 
education and in classes with bilingual/ESL 
support.  

¶ Determine other data needs. 

¶ Avoid reporting scores if norms were not 
appropriate for English learners. 

¶ Include representatives with expertise in 
bili ngual education. 

24 
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Chapter 4:  

Eligibility  Categories   

In this chapter you will  - 

 

Å learn the different special education  categories  
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Disability Category Definitions  
 
 

IDEA  lists different disability categories under which 
children may be eligible for services. For a child to be 
eligible for services, the disability must adversely affect the 
childõs educational performance and necessitate specially 
designed instruction  and/or  related services in order for 
the student to make progress in the general education 
curriculum.  Students may qualify for services under one or 
more categories.  These categories do not tell the whole 
story of the student. Categories  alone do not identify where 
the student will go to school or determine what kind of 
services he or she needs. 

A child may not be identified as a ɁÊÏÐÓËɯwith a  ËÐÚÈÉÐÓÐÛàɂɯ
just because he or she speaks a language other than English 
and does not speak or understand English well. A child 
also may not be identified  as having  a disability  just 
because he or she has not had enough instruction in math 
or reading. 

Disability Category Definitions 

Unless otherwise stated in the definitions below, the 
following 14 special education eligibility categories are 
found at 34 CFR 300.8(c). 

 

                           Autism  Spectrum Disorder   
 

Autism  spectrum disorder (ASD)  means a developmental 

disability significantly affecting verbal and nonverbal 
communication  and social interaction, generally evident 
before age three,  that adversely affects a childõs educational 
performance. Other characteristics often associated with 
ASD are engagement in repetitive activities and stereotyped 
movements, resistance to environmental  change or change in 
daily routines, and unusual responses to sensory 
experiences. ASD does not apply if a childõs educational 
performance is adversely affected primarily because the 
child has an emotional disability. ASD includes autistic 
disorder, childhood disintegrative disorder, pervasive 
developmental disorder not otherwise specified (PDD -
NOS), and the diagnosis previously i dentified as Asperger 
syndrome.  
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  Deaf-blindness   

 
Deaf-blindness means simultaneous hearing and visual 
impairments,  the combination  of which  causes such severe 
communication and other developmental and educational 
needs that students with these combined impairments  
cannot be accommodated in special education programs 
solely for children with deafness or children with  
blindness. 

 

  Deafness  

 
Deafness means a hearing impairment  that is so severe that 
the child is impaired in processing linguistic information 
through hearing, with or without amplification , which 
adversely affects a childõs educational performance. 

 

  Developmental  Delay   

 
Developmental delay means a significant delay in physical 
development, intellectual development, communication 
development, social or emotional development, or adaptive 
development (may include children from three through 
nine years of age), per 23 IAC 226.75. 

 

  Emotional  Disability   

 
An emotional disability means a condition exhibiting one 
or more of the following characteristics over a long period 
of time and to a degree that adversely affects a childõs 
educational performance:    
                                                                       

Ɉ An  inability  to learn that cannot be explained by  
intellectual, sensory, or health factors 

Ɉ An inability to build or maintain satisfactory interpersonal                   
relationships  with peers and teachers 

Ɉ Inappropriate types of behavior or feelings under normal                    
circumstances 
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Ɉ A general pervasive mood of unhappiness or 
depression 

Ɉ A tendency to develop physical symptoms or fears 
associated with personal or school problems 

Ɉ Emotional disability includes schizophrenia 

Emotional disability does not apply to childr en who are 
socially maladjusted unless it is determined that they 
have an emotional disability also. 

 

  Hearing  Impairment   

 
A hearing impairment is one that is either permanent or 
fluctuating and that adversely affects a ÊÏÐÓËɀÚɯeducational 
performance but that is not included under the definition 
of deafness. 

 

 
Intellectual disability means significantly below average 
general intellectual functioning, existing concurrently with 
deficits in adaptive behavior and mani fested during the 
developmental period that adversely affects a childõs 
educational performance. 

 __________________________________________________ 
  Multiple  Disabilities   

 
Multiple disabilities  is a term that means a combination of 
various impairments that cause such severe educational 
needs that they cannot be accommodated in special 
education programs solely for one of the impairments. 
Multiple disabilities do not include deaf -blindness. 

 

  Orthopedic  Impairment   

 
An orthopedic impairment means a severe orthopedic 
impairment that adversely affects a childõs educational 
performance. The term includes impairments  caused by a 
congenital anomaly, disease (e.g., poliomyelitis, bone  

Worth a Look  

ISBE had previously used the 

term cognitive disability over 

mental retardation. On July 

11, 2017, Congress passed 

Rosaõs Law (Public Law 111-

256) which amended multiple 

laws, includ ing  the IDEA, by 

striking ômental retardationõ 

and replacing the terminology 

with ôintellectual disability.õ 

                             Intellectual Disability  
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tuberculosis), and impairments from  other causes 
(e.g., cerebral palsy, amputations, and fractures         
or burns that cause contractures). 

 

  Other Health  Impair ment  
 

Other health impairment means having limited strength, 
vitality, or alertness, including a heightened alertness to 
environmental  stimuli,  that results in limited  alertness with 
respect to the educational environment,  that - 

Ɉ is due to chronic or acute health problems such as 

asthma, attention deficit disorder or attention deficit 
hyperactivity disorder, diabetes, epilepsy, a heart 
condition, hemophilia, lead poisoning, leukemia, 
nephritis, rheumatic fever, sickle cell anemia, and 
Tourette syndrome, and 

Ɉ adversely affects a childõs educational performance. 
 

  Specific Learning  Disability   
 

Specific learning disability means a disorder in one or more 
of the basic psychological processes involved  in 
understanding  or in using language, spoken or written,  that 
may manifest itself  in the imperfect ability to listen, think, 
speak, read, write, spell, or to do mathematical 
calculations, including  conditions   such as perceptual 
disabilities, brain injury,  minimal brain dysfunction, 
dyslexia, and developmental  aphasia. 

 

  Speech or Language Impairment   

 

Speech or language impairment means a communication 
disorder, such as stuttering, impaired articulation, a 
language impairment,  or a voice impairment,  that adversely 
affects a childõs educational performance. 
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Important Reminder  

Specific  learning   disabil ity 

does not include learning 

problems that are primarily 

the result of visual, hearing, 

or motor disabilities;           

intellectual  disability; 

emotional disability; or  

environmen tal, cultural, or 

economic disadvantage.  
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                              Traumatic Brain Injury  

 
Traumatic brain injury means an acquired injury to the 
brain caused by an external physical force, resulting in 
total or partial functional disability or psychosocial 
impairment, or both, that adversely affects a childõs 
educational performance. Traumatic brain injury app lies 
to open or closed head injuries  resulting  in impairments  in 
one or more areas, such as cognition; language; memory; 
attention; reasoning; abstract thinking; judgment; problem -
solving; sensory, perceptual, and motor abilities; 
psychosocial behavior; physical functions; information 
processing; and speech. Traumatic brain injury does not 
apply to brain injuries that are congenital or degenerative, 
or to brain injuries induced by birth  trauma. 

 

  Visual  Impairment   

 
Visual impairment includes any type of sight problem 
which, even with glasses or contacts, adversely affects 
school performance. Children with visual impairments 
can be further described as partially  sighted or blind , based 
on the degree of visual impairment and their educational 
needs. 
 
 
While the above represent the definitions of the fourteen 
special education categories, school districts may 
develop criteria for each category.  After determining that 
a student has a disability, the evaluation team also 
determines if the disability adver sely affects educational 
performance, and if specialized instruction is required to 
address the childõs deficit areas.  Only when the team has 
identified the disability, the adverse effect, and the need 
for specialized instruction, will the child be found eligible 
for special education. 
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Chapter 5:  

Additional Procedures for 

Specific Learning Disabilities  

In this chapter you will  - 

 

Å learn the criteria required to determine whether a child has 

a specific learning  disability  

 

Å learn how all Illinois districts may use response to 

scientific, research -based interventions or a multi -tiered 

system of support s as part of the special education 

evaluation process to determine if a student is eligible 

for services due to a specific learning disability  
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Overview 

IDEA  2004 expanded the specific learning  disability (SLD)      

determination to require states to adopt criteria  that - 

Ɉ do not require the use of a severe discrepancy           
between intellectual ability and achievement in 
determining whether a child has a specific learning 
disability  

Ɉ must permit school districts to use an educational 
process based on the ÊÏÐÓËɀÚɯresponse to scientific, 
research-based instructional interventions  

Ɉ may permit the use of other alternative evidence- 
based procedures for determining whether a child 
has a specific learning disability.  

Schools in Illinois are required to implement the use of a 
process that determines how the child responds to 
evidence-based interventions as part of the evaluation 
procedure. 

SLD may manifest itself in:  

» listening comprehension 

»  oral expression 

» word reading  

»  reading fluency  

»  reading comprehension 

»  written expression  

»  mathematics problem-solving or calculations  

 
SLD can include dyslexia.  Dyslexia is a reading or language- 

based learning disability that makes it difficult to read, write,  

and/or spell. Young children may have trouble with the  

following:  
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Å recognizing letters 

Å matching letters to sounds  

Å blending sounds into speech  

Å pronouncing words (for example, saying         
òmawn loweró instead of òlawn moweró) 

Å learning and correctly using new vocabulary  
words  

Å learning the alphabet, numbers, and days of the  
week or similar common work sequences 

Å rhyming  
 

SLD does not include learning problems that are    
primarily the result  of - 

» visual, hearing, or motor disabilities  

» intellectual disability  

» emotional disturbance 

» environmental, cultural, or economic  
  disadvantage 

IEP teams cannot determine that a child has an SLD  
if  the childõs learning problems primarily result from - 

» lack of appropriate instruction in reading  

» lack of appropriate instruction in math  

» limited English proficiency  

 

Special Education Eligibility Considerations 

Within a scientific, research-based intervention process, 
such as MTSS or RTI, school teams are able to use student 
progress monitoring data collected at each tier to 

document a studentõs response to interventions as part of 
the special education evaluation process. Evaluation to 
determine special education eligibility may occur at any 

 

Worth a Look  

ISBEõs Department of 

Special Education Services 

published a specific 

resource, The Dyslexia 

Guide: A Handbook for 

Parents, Educators, and 

Students in July of 2019 at  

https://www.isbe.net/Doc

uments/Dyslexia -

Handbook.pdf  
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tier, although it typically occurs within Tier 3 when a 
student either - 

Ɉ Does not respond to the most intensive interventions  

or  

Ɉ Responds to the interventions  but is not able to      
maintain his or her performance if the intensity level 
is decreased or the interventions are faded. 

It is also important to note that a parent may request a 
special education evaluation at any point during the 
intervention process. The use of the MTSS/RTI process 
cannot delay the evaluation, if one is needed. The district 
must fully consider the parentsõ request and decide 
whether or not to conduct the evaluation. The district 
must then notify the parents in writing of its decision and 
the reasons for that decision. 

State special education regulations require school 
districts to use an MTSS/RTI  process as part of the 

special education evaluation process when a specific 

learning disability (SLD) is suspected. After using an 

MTSS/RTI  process for this purpose, a district may also, 
but is not required to, use a severe discrepancy between 
intel lectual ability and achievement as part of the 
evaluation process for determining whether a child has 
an SLD. How ever, they are not able to use severe 
discrepancy alone to determine eligibility.  

ISBE recognizes that some districts are currently further 
along in the implementation of MTSS/RTI  and may have 
already implement ed this process. Addition ally, the 
MTSS/RTI  process may be used as part of the evaluation 
process for students considered for eligibility in other 
disability areas. 
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Worth a Look  

The procedures for     

address ing eligibility under 

the category of SLD can be 

found  at 23 IAC 226.130.  
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Chapter 6: 

Individualized Education  

Programs  (IEPs)  

In this chapter you will  - 

 

Å learn the parts of an IEP 

Å learn who is on an IEP team  

Å discover tips and things to remember when working on the 

IEP 

Å understand the additional requirements the team must con- 

sider when writing an IEP for a student who has  an autism  

spectrum  disorder  

Å learn that changes can be made to an IEP without a meeting  

Å know what òprior written noticeó is and learn when schools 

are required to provide  it  

Å learn what happens if a parent revokes consent to provide 

special education to a student  
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What is an IEP? 

 
What Is an  IEP? 

Once it is determined that a student meets the criteria to 
receive special education and related services, an      
Individ ualized Education Program (IEP) will be developed. 
An IEP is a written statement of the educational program 
designed to meet the studentõs needs and is developed by 
a team. The IEP includes a detailed description of what will 
be done to give the student the extra help needed. The IEP 
will change based on the studentõs needs as it is like a road 
map showing where the student is and where he or she is 
going. 

Who Is on the IEP Team? 

The following individuals are required to attend all IEP 
meetings: 

Ɉ Parents ð Parents or guardians are required participants.  

Ɉ Student ð The student may attend and participate if the 
parent decides he or she should be present. A student 
who has reached 14½ must be invited to the IEP 
meeting when transition is discussed. 

Ɉ General Education Teacher - The IEP team must           
include a general education teacher who has knowledge 
of the curriculum  and the provided interventions  and 
may be responsible for implementing  the IEP if  the 
child  is or may be participating in the general education 
environment.  

Ɉ Special Education Teacher - There must be a special 
education teacher on the IEP team who is familiar with 
the provided interventions and  responsible for 
implementing the IEP. 

Ɉ Local Educational Agency (LEA)  - This person must 
know about the general education curriculum , be able 
to ensure that the IEP is implemented , and have the 
authority to commit  resources. 

Ɉ Evaluation Personnel - When evaluation information 
will be discussed at the IEP meeting, there must be 
someone present who can explain evaluation and/or  
test results.  
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Important Reminder  

Required members may be 

excused from part or all of 

the meeting only if you and 

the school agree in writing. If 

you agree to excuse a  

member  when the meeting 

involves discussing that 

member õs area of knowledge , 

that member  must give 

written input to  you and the 

team for  the meeting.  
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¶ Others with knowledge or special expertise about 
the student - The parents or the school may bring 
other people to the IEP meeting such as community 
service providers, advocates, lawyers, a friend for 
support , etc. The law says these people must have some 
knowledge  of or special expertise regarding your 
child . The determination of whether the person has 
special knowledge must be made by the party who 
invited the individual to participate in the meeting.  

 

IEP   Timelines to Remember 

Ɉ Both the eligibility and IEP meeting must occur within 
60 school days following the date of parent/guardian 
consent for completion of the needed assessments. The 
meetings may occur separately as long as both are 
completed within the 60 -school day timeline. Parents 
must receive a ten-day prior notice of an IEP meeting. 

Ɉ At least three days before either an eligibility or an IEP  
     meeting, parents must be given copies of all the 

written materials that will be reviewed at either 
meeting by mail, in -person, or other available method . 
This includes evaluation results, collected data, all IEP 
documents, etc. Parents may request to review logs 
regarding the delivery and minutes  of related services 
provided to their child at any time.   

Ɉ The IEP must be reviewed at least once a year;             
however, an IEP meeting can be convened at any time 
to discuss changes or revisions. 

Ɉ Parents must be informed of their childõs progress on 
IEP goals at least as often as parents of             
nondisabled children . 

 

What Does an IEP Include? 

Ɉ Present levels of academic achievement and functional                                                                          
performance 

Ɉ Annual  goals 

Ɉ Measurements of progress and how progress will be shared 
 

Important Reminder  

òDate of referraló means 

the date of written       

parental consent for   

evaluations.  
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Worth a Look  

105 ILCS 5/14 -8.02f provides 

that òbeginning July 1, 2020 no 

later than 3 school days prior 

to a meeting to determine a 

childõs eligibility for special 

education and related services 

or to review a childõs 

individualized education 

program, or as soon as 

possible if an individualized 

education program meeting is 

scheduled within 3 school 

days with the written consent 

of the childõs parent or 

guardian, the local education 

agency must provide the 

childõs parent or guardian 

copies of all written material 

that w ill be considered by the 

individualized education 

program team at the meeting 

so that the parent o r guardian 

may participate in the meeting 

as a fully -informed team 

member.ó 
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Specifics about IEP Components 
       

Ɉ What special education and related services will be 
provided  - 

Á how often they will be provided (frequency)  
Á how long they will be provided (duration)  
Á where they will be provided (location)  
Á who will provide the services  

¶ How the child will access the general education 
curriculum  

¶ The languages or modes of communication in which 
special education and related services will be 
provided, if other than or in addition to English  

Ɉ The accommodations/modifications and/or supports that will 

be provided  - 
Á  in the classroom 
Á to and from school 
Á in the school building  

Á for school functions (field trips, sports, 

playground, etc.) 

Ɉ Assessment information (which assessments will be 
administered,  any accommodations to the assessments) 

Ɉ A description of any assistive technology, including 
training the student or staff may need 

Ɉ Special training or support that the student, the parent, 
and school staff need in order to ensure the student is 
provided  a free appropriate public education ( FAPE) 

Ɉ A discussion of whether the student needs addition al 
help and support when school is not in session, such as 
with  Extended School Year (ESY) services 

Ɉ Beginning when the child turns 14½, appropriate      
transition services, including postsecondary services 
and supports. 

Ɉ The placement of the child where the IEP will be 
implement ed. (For more information  on the proper  
factors to consider in the placement decision, please see 
Chapter 7, òLeast Restrictive Environment.ó) 
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                              Specifics about IEP Components  
 

Present Levels of A cademic Achievement  and 
Functional P erformance (PLAAFPs) 

 
PLAAFPs describe how the student is doing in different 
areas and how the student uses what he or she learned 
throughout the day. This part of the IEP should describe 
how the studentõs disability affects his or her participation 
in the general education curriculum  and how the student 
performs in academic and nonacademic settings. 

 

  Annual  Goals  

 
Annual goals are statements that identify what   
knowledge, skills , and/or behaviors the student can 
acquire within a school year. Data should form the basis for 
instruction , and the goals should be written to allow access 
to the general curriculum and other activities during or 
after school. Goals must be measurable, identify who will 
be responsible for working on them, and identify how 
progress will be reported to parents. 
 

Benchmarks and Short -term Objectives  

 
Benchmarks and short -term objectives are the steps 
toward meeting the  annual goals. A short-term objective 
is something that can be attained within a reporting or 
grading period.  

 

  Progress Toward  Goals  

 
The IEP should include information about how the school 
will measure the studentõs progress and when reports to 
the parents will be issued. The measurement should be 
clear enough so that parents can understand whether  their 
child is being successful or not. 
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  Special Education and Related Services  

 
These services and supports help the student advance 
toward  annual goals, make progress in the general        
curricu lum, participate in extracurricular and 
nonacademic activities, be educated, and participate with 
all children. The IEP should include any additional training 
or support needed by the parents, educators, and 
paraprofessionals.   

 

  Participation in the General Curriculum   

 
The IEP must explain how the childõs disability affects 
his/her participation in the general education setting and 
other school activities. If a student is removed from any 
part of the general curriculum, a statement explaining the 
reasons why  the removal is necessary must be part of the 
IEP. Adaptations or mod ifications can be used to support 
student success in the classroom. 

 

  Statewide  Assessment  

 
All  children  with  disabilities  must be part  of state and      
districtwide assessments with appropriate 
accommodations, including English language proficiency, 

where appropri ate. The IEP team decides whether the 
student should be given state and/or  district  assessments, 
with  or without  accommodations, or if the student should 
take the alternate assessment. 

If the IEP team decides that the child should take the        
Illinois Alternate Assessment, the IEP must include - 

Ɉ An explanation of why the child cannot take the  
regular  test. 

Ɉ A notice that the participation criteria has been met         
by a òYesó response to the three (3) statements in the 
Alternate Assessment Participation Guidelines (see 
Appendix D) . 

Ɉ A statement explaining how the student will be assessed. 
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Worth a Look  

A wide range of information 

on the Illinois Alternate        

Assessment is available on 

the ISBE website at:  

https://www.isbe.net/Pages

/DLM -AA.aspx  

 

https://www.isbe.net/Pages/DLM-AA.aspx
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Frequency, Location, and Duration of Services 

 
This is the òwhat, when, where, and for how longó part of 
the IEP. Each of the services the student needs should be 
written  into  the IEP and indicate three things: 1) how long 
or how often each session will last (the number of minutes); 
2) where the services will be provided (i.e., general 
education classroom or special education classroom or 
another setting such as the community); and 3) when the 
services will begin and end. 

 

 

  Transition   
 

For students who will reach the age of 14½  during the 
school year, the IEP must document a statement of       
transition service needs that focuses on the studentõs 
course of study  and goals to address those needs. Transition  
services are a coordinated set of activities that focuses on 
improv ing academic and skill  achievement to prepare for 
life  after school. The goals should include the needs for 
employment, education and/or training, and independent 
living, where appropriate. Transition services may include 
academic instruction, related services, postsecondary 
education, vocational training, supported employment, 
community experiences, daily living skills, and work 
evaluation. Transition plans should be based on the 
studentõs strengths, preferences, and interests. The student 
must be invited to the IEP meeting. 

In preparing for the meeting, parents should  - 

Ɉ Think  about what  the child  needs to learn to help them 
be successful after graduation . 

Ɉ Help students explore work and career options while 
still in high  school. 

Ɉ Decide what skills the young person needs to live and 
work in the community after high  school. 
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Å Make connections with education and training 
programs, colleges, agencies, and support services. 

Å Assist in the selection of classes and services that might 
help the child be successful in his/her adult life . 

Å Learn what agencies provide services to adults with 
disabilities in the community and invite them to the IEP 
meeting. 

(Please see Chapter 8 for more information on 
transition.)  

 

      Transfer of Rights at Age of M ajority  

 
The rights and responsibilities for special education  
services that are given to parents will belong (or transfer) 
to the student at age 18. The district must inform the 
parents and student of the studentõs right  to delegate 
decision-making to another adult individual. At least one 
year before turning 18, the parents and the student will 
receive notices in writing from the school about the change. 
The district  must document that the parents and the student 
received the notice and were told about the transfer of rights. 
The school must also provide the student with a Delegation 
of Rights form (see ISBE form 34-57k located at 
https://www.isbe.net/Documents/nc_deleg_34 -57k.pdf  
The school must use the ISBE form or one that is 
substantively the same. 

The Delegation of Rights - 

Ɉ may be terminated by the student at any time. 

Ɉ will remain in effect for one year. 

Ɉ must be signed by the student and the designee. 

Ɉ can be renewed each year. 
 

  Extended School Year (ESY) Services   

 
These are special education and related services that are  
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provided to a student with an IEP beyond the normal 
school day/year,  are stated in the studentõs IEP, and are 
provided at no cost to the parents of the student. The 
decision about what services will be provided should be 
individually based on the needs of the student. L oss of 
knowledge/skills or an e xtraordinarily long time in 
relearning skills (regression/recoupment) can be part of, 
but not the only reason for , determining ESY. No single 
factor can determine ESY, and ESY services may not be 
limited to particular categor ies of disability. ESY services 
might  not be the same as services provided during the 
regular school year. The IEP team determines what 
services are provided during the ESY term. ESY services 
can be provided in school, at home, or in the community.  

 

Other IEP Considerations 

In addition to the required parts of the IEP described in the 
previous section, the following components can also be 
part of the IEP. The decision to add one or more of the 
following pieces will depend on the nature of the childõs 
disability and how it impacts the childõs performance in 
school. 

 

  Behavior   

 
If a childõs behavior disrupts  his or her learning and/ or the 
learning of other students, then the IEP team should                
consider the use of positive behavioral interventions and  
supports. (See also Chapter 9: Behavioral Intervention Plans.) 

Before a Behavioral Intervention Plan (BIP) is developed 
to help a student manage classroom behaviors, a  
Functional Behavioral Assessment (FBA) is often 
completed. An FBA is a process for gathering data and 
information regarding a target behavior such as what 
causes it (what occurs immediately prior to the beha vior 
occurring)  and what could be done to modify the 
studentõs environment and 
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promote positive behavior. If the FBA is completed to 
inform the BIP , the FBA must be reviewed at the IEP 
meeting and included as part of the IEP.   

The IEP of a student who requires a BIP shall - 

Ɉ summarize the findings  of the FBA. 

Ɉ summarize prior interventions  implemented . 

Ɉ describe any behavioral interventions to be used,         
including  those aimed at developing  or strengthening 
alternative or more appropriate  behaviors. 

Ɉ identify the measurable behavioral changes expected 
and methods of evaluation. 

Ɉ identify a schedule for a review of the interventionsõ 
effectiveness. 

Ɉ identify provisions for communicating with the         
parents about their childõs behavior and coordinating 
school-based and home-based interventions.  

 
       

Braille  
 

For a student who is blind or visually impaired, the school 
shall provide  for instruction  in Braille and the use of Braille 
unless the IEP team determines, after an evaluation of the 
childõs reading and writing skills, needs, and appropriate 
reading and writing media (including an evaluation of the 
childõs future needs for instruction in Braille or the use of 
Braille), that instruction  in Braille or the use of Braille is not 
appropriate for the child. For a child who is functionally 
blind  or visually  impaired  to the extent that Braille      
instruction is determined necessary, the IEP team must 
consider the studentõs reading and writing  skills, the 
studentõs communication  needs, the studentõs use of 
reading and writing media, and the studentõs future needs 
for instruction in Braille or the use of Braille. 
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Communication Needs  
 

The communication  needs of the student must be considered 
by the IEP team. An IEP shall be considered       
òlinguistically and culturally appropriateó if it addresses 
the language and communication needs of a student as a 
foundation for learning, as well as any cultural factors that 
may affect the studentõs education. For students who are 
deaf or hard of hearing, the IEP team must consider the 
studentõs language and communication  needs and 
opportunities  for direct communications with peers and 
professional personnel. The needs must address the studentõs 
language and communi cation mode. The IEP team must 
consider the studentõs academic level and full range of needs, 
including opportunities for direct instruction in the childõs 
language and communi cation mode. 
 
 

Assistive Technology Devices and Services  
 

Assistive technology refers to devices used by individuals 
with disabilities to perform functions that might otherwise 
be difficult or impossible. Consideration should be given to 
the needs of the student for assistive technology devices 
and services. The IEP team must decide if the student needs     
assistive technology devices and services in order to  
receive a free appropriate public education (FAPE). 

 

An assistive technology device means any piece of 
equipment that is used to improve the functional capabilities 
of a child with a disability. Assistive technology 
encompasses a broad range of devices from òlow techó (e.g., 
pencil grips, splints, paper stabilizers) to òhigh techó (e.g., 
computers, tablets, communication devices, Braille readers).  
These devices include the entire range of supportive tools 
and equipment from adapted spoons to wheelchairs, from 
apps on a tablet to computer systems for environmental  
control.  
 

Worth a Look  

The federal legal 

provisions that address 

assistive technology are - 

 34 CFR 300.5  

34 CFR 300.6  
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The term does not include a medical device that is 
surgically implanted or the replacement of such device.   

 

An assistive technology service means any service that 
directly assists a child with a disability receive and use an 
assistive technology device.  This service includes 
evaluating a childõs need, acquiring and customizing the 
necessary device, and training the child, staff, and 
parents/guardians in the use of the device. 

 
 

IEP for An English Learner  

If your child is an English learner, his or her IEP must include 
specific components: 

¶ A conference notice and a copy of the Procedural 
Safeguards must be provided to you in your dominant 
language (unless you have signed a waiver and 
requested these documents in English). 

¶ Information on your childõs and your primary 
language on page 1 of the IEP document must be 
accurate and consistent with the Home Language 
Survey. 

¶ If your dominant language is other than English, t he 
district must provide an interpreter for all IEP 
meetings and list the interpreterõs name with other 
participantsõ information. 

¶ If your childõs dominant language is other than 
English, it is presumed that a bilingual specialist will 
participate in the I EP meetings. 

¶ Your childõs communication needs and present level of 
performance in English and in the dominant language 
must be included in the IEP document.  
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¶ If your child is an English learner, the IEP must 
address appropriate linguistic and cultural 
accommodations that your child might need.  

¶ Your childõs IEP must include information on 
ACCESS or Alternate ACCESS exam and list 
accommodations that your child should receive 
during testing.  

Bilingual suppor ts that your child receives at school are 
not related services and should not be listed as such. 
However; the IEP document should provide information 
on your childõs EL programming. For example, it could 
state, òMath: 225 minutes per week (mpw)  in general 
education with EL support .ó 
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Additional  Requirements for  Students Who Have a 

Disability  on the Autism Spectrum 
 

The Illinois School Code requires IEP teams to consider 

additional factors for students who have a disability that falls 

within the autism spectrum disorder (ASD) category. If the 

student has ASD (includes autistic disorder, Aspergerõs 

disorder, pervasive developmental disorder, pervasive 

developmental disorder not otherwise specified, childhood 

disintegrative disorder,  and Rett Syndrome, as defined in the 

Diagnostic and Statistical Manual of Mental Disorders, Fifth 

Edition [DSM -V, 2013]), the IEP team shall consider the 

following factors:  

 

Ɉ the verbal and nonverbal communication needs of the 
child  

Ɉ the need to develop social interaction skills and  

profi ciencies 

Ɉ the needs resulting from the childõs unusual    
responses to sensory experiences 

Ɉ the needs resulting from resistance to environmental 
change or change in daily routines 

Ɉ the needs resulting from engagement in repetitive                                                   
activities and stereotyped movements 

Å the need for any positive behavioral interventions, 
strategies, and supports to address any behavioral                                               
difficulties resultin g from autism spectrum disorder  

Å other needs resulting from the childõs disability that 
impact progress in the general curriculum, including 
social and emotional development  

Worth a Look  

The requirements with 

regard to children with  

autism spectrum disorder 

can be found in 105  ILCS 

5/14 -8.02(b) ( Public Act 

095 -0257 ). 
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                             Parent Tips 

IEP QuestionsñThings to Think About  

Ɉ What has the student learned this year? 

Ɉ What are the studentõs strengths and interests? 

Ɉ What are the concerns for the studentõs education? 

Ɉ What should the student learn next? 

Ɉ What does the student want to learn next? 

Ɉ What are the supports and services the student needs 
to make progress on his or her goals? 

What Parents Can Do Before the Meeting  

Ɉ Make sure you know who will be at the meeting. 

Ɉ If the meeting time doesnõt work for you, request a  
different time or date. 

Ɉ Share any medical, psychological, or other assessment 
information . 

Ɉ Have a list of priorities . 

Ɉ Write down any questions you might  have. 

Some districts offer special assistance (such as child care) 
so that parents can participate in the IEP meeting. If you  
need support  to attend your  childõs meeting, ask your      
prin cipal, special education teacher, or administrator for 
help. 

If you want to le arn more about your rights and  
responsibilities, ask your school for information about 
organizations that offer support for parents of students  with 
disabilities. Ask if your school offers training about special 
education issues.  

Your school should give y ou the help you need to play an    
active role in your childõs education, including an explanation   
of what options you have if you disagree with a decision made 
by the IEP team. 

Tips for Parents  

You can find information 

about special education on 

the ISBE website at 

https://www.isbe.net/Pages

/Special -Education -

Programs.aspx  
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Tips for Parents  

If someone you want  to 

attend the IEP meeting  is 

not on the list of  attendees,  

you or the district may ask 

that  person to partici pate.  

 

https://www.isbe.net/Pages/Special-Education-Programs.aspx
https://www.isbe.net/Pages/Special-Education-Programs.aspx
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IEP facilitation is a process that helps foster effective  

communication between parents and districts as they 
develop mutually acceptable IEPs. This process may be 
used as a preventative measure in which a trained 
facilitator promotes whole team participa tion, 
acknowledging and addressing differing opinions in a 
respectful and neutral manner. IEP facilitation can 
improve relationships between school districts and 
parents in order to effectively plan services to meet the 
needs of the student.  

 

For more information about this free service, you may go 
to page 86 in this guidebook (Chapter 11, òConflict 
Resolutionó) or visit the ISBE website. 
https://www.isbe.net/Pages/IEP -Facilitation -
System.aspx 

 

 
What You Need to Know About Excusal                             

from IEP Attendance 

Changes to IDEA  in 2004 made it  possible for members of 
the IEP team to be excused from an IEP meeting. The 
important thing to remember is that excusal can only       
occur if the parent and the district agree to excuse the team 
member from the meeting.  

Ɉ Team members whose area of expertise will not be 
discussed do not have to attend if the parents agree in 
writ ing. 

Ɉ Team members whose area of expertise will be 
discussed can be excused when the parent and the 
school agree, and if they submit their      input in writing 
to the IEP team (including the parents) before the 
meeting. 

 

 

                                      IEP Facilitation  

Important Reminder  

IEP facilitation is a voluntary 

process. Both parties will 

need to agree that it would be 

valuable to have a neutral 

facilitator present at the IEP 

meeting to assist with the 

development of the IEP before 

a facilitator will be assigned 

to the case.  
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Important Reminder  

Excusal of a team member 

can only occur when the     

parent and the district agree.  

 

Worth a Look  

The rules regarding excusal 

of IEP team members from 

the IEP meeting can be found 

at 20 USC Sec. 1414(d)(1)(C)  

and 34 CFR 300.321(e).  
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        Changes to the IEP Without a Meeting  
 

After the annual IEP meeting for a school year, parents and 
the school district can agree to make changes to the 
studentõs IEP without holding a meeting. A written      
document may be developed to amend or modi fy the 
childõs current IEP. Parents should make sure they 
understand and agree to any proposed changes and ensure 
that the change is documented. 
 
If changes are made and the IEP is revised, the school must 
inform the parents of the changes and make sure they 
understand and agree to the changes. The school must 
make sure that the IEP team knows about the changes and 
must give an updated copy to the parent, according to the 
IDEA [34 CRF 300.324(a)(4)(ii)]. 
 

 

                             Prior Written Notice  

 
There are certain times when the school must put in        
writ ing its decisions about the childõs education and state 
the reasons for those decisions. This written 

communication is called prior written notice. Parents have 
the right to receive prior written notice whenever the 
school wants to do something or refuses to do something 
such as - 

Ɉ Evaluate the child . 

Ɉ Change the childõs disability  category. 

Ɉ Change the childõs educational placement. 

Ɉ Change the way in which the child is provided a free, 
appropriate public education (FAPE). 

Ɉ Terminate special education and related services in       
response to a parentõs revocation of consent for special 
education placement. 

Sometimes a school representative will  tell  a parent about  

Important Reminder  

Special education services 

cannot be chosen based on 

parent preference.  If a 

student is deemed eligible to 

receive a variety of services 

through the evaluation 

process, all of  the services 

will be provided.  Parents 

cannot decline one service 

but maintain other services.   
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